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  TABLE 2.8   Representative Elements of Full Inclusion Models

Model Description

“Home school” 
attendance

Defined as the local school the child would attend if he or she did not have a disability.

Natural proportion at 
the school site

The percentage of children with special needs enrolled in a particular school is in proportion to the 
percentage of pupils with exceptionalities in the entire school district; in general education classes, this 
would mean approximately two to three students with disabilities.

Zero rejection All students are accepted at the local school, including those with severe impairments; pupils are not 
screened out or grouped separately because of their disability.

Age-/grade-
appropriate placement

A full inclusion model calls for serving children with special needs in general education classrooms according 
to their chronological age rather than basing services on the child’s academic ability or mental age.

Placement in a general education classroom, 
with a working partnership between spe-
cial education teachers and general educators, 
would result in a better education for all pupils, 
not just those with special needs, and would 
occur within the context of the least restrictive 
environment.

When correctly instituted, full inclusion is 
characterized by its virtual invisibility. Students 
with disabilities are not segregated but dispersed 
into classrooms they would normally attend if 
they were not disabled. They are seen as full-
fledged members of, not merely visitors to, the 
general education classroom. Special educators 
provide an array of services and supports in the 
general education classroom alongside their gen-
eral education colleagues, often using strategies 
such as cooperative teaching in an effort to meet 
the needs of the pupils. Table 2.8 summarizes the 
key components of most models of full inclusion.

Full inclusion is definitely a controversial 
topic; even professional organizations have 
opposing viewpoints. For instance, TASH (for-
merly The Association for Persons with Severe Handicaps) has issued a statement fully 
supporting inclusion, which it considers to be a national moral imperative. However, the 
desirability of full inclusion is questioned in some professional circles. The Council for 
Learning Disabilities, for example, endorses the continuation of service delivery options. 
The Council for Exceptional Children, the premier professional organization in the field 
of special education, has also taken a stand on this issue. Its policy statement on full 
inclusion, adopted in 1993, reads as follows:

The Council for Exceptional Children (CEC) believes that all children, youth, 
and young adults with disabilities are entitled to a free and appropriate educa-
tion and/or services that lead to an adult life characterized by satisfying relations 
with others, independent living, productive engagement in the community, and 
participation in society at large. To achieve such outcomes, there must exist 
for all children, youth, and young adults with disabilities a rich variety of early 

Full inclusion results in students with disabilities being seen as full-fledged 
members of the general education classroom.
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